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Background
At this point, it is useful to define the concept of discrimination. Kohler-Hausmann (2011) mentions that "discrimination is an action or practice that excludes, disadvantages, or merely differentiates between individuals or groups of individuals on the basis of some ascribed or perceived trait, although the definition itself is subject to substantial debate." Thornicroft, Rose, Kassam, and Sartorius (2007, cited in Lengeling, Crawford, Mora Pablo, and Blomquist, 2016 ) divide the problem into more specific categories: ignorance, which is a problem of knowledge; prejudice, which is a problem of attitude; and discrimination, which is a problem of behaviour-and go on to suggest that if public knowledge can be changed, then so can the problem of discrimination. However, it is important for the purpose of the study and data collection that a clear definition of discrimination within TESOL is used.
It is thus defined as prejudiced actions or omissions motivated by gender, ethnicity, temporal or permanent physical impediment, and linguistic competence (involving pronunciation, accent or any linguistic aspect related to the language), which initiate inequalities for the obtainment of resources or opportunities in the profession of foreign language teaching.
Eventhough the TESOL profession professes to be open to diversity of all speakers of English, discrimination is still believed to be part of it (Mora Pablo, 2011) . The fact that the discrimination still exists in TESOL is indeed a problem, given that around 80% of English teachers are non-native English speaking teachers (NNESTs) (Braine, 2010) . This discrimination under these circumstances in this day and age comes as a surprise to many, especially to those from within the NNEST movement such as Kamhi-Stein (2004) who has worked hard to raise awareness of the issues and combat it. Within the TESOL profession, there are position statements, which promote the idea of diversity of languages and people's background. This principle is supported by the TESOL International Association, which does its part to eradicate discrimination, as suggested in the following position statement, TESOL is opposed to discrimination that affects the employment and professional lives of the TESOL members on the grounds of race, ethnicity, nationality, language background, disability, health /medical condition, including HIV /AIDS, age, religion, gender, gender identity, and sexual orientation (TESOL, 2016) .
Despite all of the effort, there is still discrimination all over the world for TESOL professionals (Braine, 2010; Kamhi-Stein, 2004 ). It is evident that teachers, more specifically nonnative speaking teachers, often face discrimination in the labour market due to the fact that English is not their native language. One main problem of the profession is the racism, ignorance, and prejudice, which may be involved in the very use of the terms referring to English teachers who have a first language other than English. For more than three decades, this has led to a vast amount of literature and ongoing discussions of the non-native speaker teacher fallacy (see Holliday, 2005 Both the racial aspect and the worse treatment of one group are involved with prejudice and discrimination in TESOL due to the different treatment of NNESTs when, for example, they do not obtain employment at the same rate as Native English Speaking Teachers (NESTs) (Braine, 2010) , or are paid less (Lengeling et al., 2016) , or there is a general prejudice against them (Braine, 2010) . Ignorance could be the cause of prejudice and discrimination. Of course, all of this is difficult to detect unless large-scale research projects bring these to light. However, the consensus in the NNEST movement is that the problem of prejudice and discrimination is still widespread (Llurda, 2005) , and when they use the word discrimination, they are using it in a way that is consistent with the definitions given above, unfortunately. evidence for holding such a belief (Selvi, 2014 ).
To date, there has been limited research on this topic in
Mexico. Only a limited number of studies have been carried out to explore the non-native speaker teacher (Clemente and Higgins, 2008) . In response to this, the present study set out to explore and address the issues of non-native speaking teachers, who have perceived that they have been discriminated against within TESOL in
Mexico. By drawing on data collected through an online questionnaire, the study makes a contribution to the research literature and, particularly, the NNEST movement by providing new insights into the likely frequency, nature, and influence of discriminatory acts that they feel they have experienced within their profession. It is hoped that this study will help raise awareness of the prejudice and discrimination against professionals within TESOL.
Specifically, it is hoped that the evidence discussed in this it is in interest of all involved in the profession to take discrimination seriously and start changing public opinion.
Methodology: Virtual Context, Participants, and Data

Collection and Analysis
The primary aim of the study was to investigate -from a qualitative perspective -the frequency and range of discriminatory practices that professionals in the field of (Berg, 2009 ). Percentages of the kind of discriminatory acts were then calculated by counting the total number of each kind of discriminatory act, multiplying the result by 100 and then dividing the result by the total number of discriminatory acts.
Moreover, the categories which suggested the influence of the discriminatory acts on the participants' identify, emotions, and decision-making were identified. The percentages of these categories were also calculated by counting the kind of influence, multiplying the result by 100
and then dividing the result by the total number of categories which suggested the influence of discriminatory acts. For the analysis, some extracts were selected and put into tables.
All participants were informed of their right to withdraw from using their responses for this study, and provided consent.
Complying with their right to be protected from identification, the participants' names and identities were carefully anonymised in the data. Instead, the word 'Participant' and an identification number are used to refer to them in the extracts, analysis, and discussions.
Findings and Discussion
The Frequency and Nature of Discriminatory Acts within TESOL
In order to address RQ1 (i.e., how often have the Mexican professionals within TESOL faced discriminatory practices initiated against them?), this section begins by presenting and discussing the findings into the perceived frequency of the discriminatory acts that the participants perceived to have faced. When asked whether they have experienced discrimination against them within TESOL, an overwhelming 76.74% of the participants (33) felt that they have faced some kind of discrimination against them, as shown in Figure 1 .
Based on this high proportion, it can therefore be assumed that discrimination within TESOL still exists, despite the efforts of ongoing movements and associations. 13.95% of the participants (6) claimed that they have not perceived any kind of discrimination. What is also interesting from this table is that 9.30% of the participants (4) were not sure if they have experienced discrimination against them within TESOL. It is possible that these four instances of uncertainty may be motivated by the fact that discriminatory practices are not frequently evident. Moreover, drawing on the claim that members of a group, in this case, TESOL, can unknowingly legitimise the characteristics of inferiority attributed to them by that group (Kumaravadivelu, 2006; Nayar, 2002) , the possibility that these four instances of uncertainty may be due to self-discrimination (discriminatory acts which they attribute to themselves, e.g., non-native pronunciation) is suggested.
When the participants were asked about the frequency of these discriminatory practices, the following was found in Table 1 summarises these data. Table 1 status of the language. However, the findings of this study reveal that discrimination within TESOL is not only alive, but also complex in nature. In order to show this, the complexity of discriminatory practices within the TESOL profession was examined. Due to practical constraints, this study is unable to include all the evidence of discriminatory practices that was found in the data. Rather, it seeks to demonstrate the nature of these practices in order to raise awareness amongst the educational community. As shown in Extracts 13 and 14, Participants 42 and 16 also perceived that they were discriminated against because of their non-native pronunciation. These statements are surprising because they suggest not only that these perceived discriminatory acts were initiated by learners (as in "the students complained about it"), but also that these acts influenced the number of hours that they could teach (in "they [employers] give me excuses not to give me more hours").
Discrimination: Misperceptions and Devaluation of the TESOL Profession
In sum, the perceptual data discussed in this section provides further evidence that discrimination can still be initiated by the non-native status of the professionals. These data also suggest that these discriminatory acts were perceived to be initiated by either administrators or learners, influencing in turn the professionals' chances to be part of TESOL and their teaching conditions.
Discrimination: Physical Appearance
Interestingly, an important percentage of responses (12.5%) suggested that discriminatory acts were also initiated because of the teachers' physical appearance.
Even though these statements are quite shocking, it is important to mention that there are based on the participants' perceptions. As suggested in Extract 18, Participant 3 claims that he has seen job opportunities for female teachers, suggesting a feeling of discrimination because of his gender, as evident in "I have found Jobs which I cannot apply for because of my gender." What is interesting from Extract 19 is that this male teacher claims that he was not given the opportunity to teach at this school because of his gender, in "she saw that I was not discouraged and suddenly told me that the mothers will not accept that a man was the teacher of the children and she then thanked me for being there and my time." These data thus confirm the feeling that discrimination concerning gender relates to not only female but also male teachers.
Discrimination: Motherhood, Pregnancy, and Illness
A minority of participants' responses suggested that other discriminatory acts were initiated because of motherhood (3.1%), pregnancy (3.1%), and illness (1.5%). The following extract shows a statement, which describes an incident during a hiring process which Participant 18 perceived to be a discriminatory act. This quote from Participant 18 suggests her perception that she was not given the opportunity to work at this school because of her physical condition. It is apparent that this incident is striking, and may be considered as a discriminatory practice. However, it also reveals the other side of the coin; the coordinator's responsibility to hire teachers who are able to speak and teach. All in all, this incident suggests the situations which TESOL teachers may experience when they suffer physical impediments, and the limitations they may face when seeking to get a job within TESOL.
To sum up, a wide range of discriminatory acts has been perceived by 76.74% of the participants (33). It is
interesting, yet alarming, to know that discrimination within TESOL goes beyond the native and non-native speaking status of the professionals, involving other acts which are related to the profession, perceptions, and physical characteristics and conditions. Moreover, these discriminatory practices were perceived to not only limit their opportunities to be part of the TESOL, but also influence their teaching activities. Throughout these sections, the authors have emphasised the fact that these practices are based on the participants' feelings and perceptions.
However, it should not omit the fact that these perceptions are important in number, suggesting perhaps the alive existence of a wide range of discriminatory acts which influence the professionals' identity, perceptions of the profession, and decisions concerning their teaching careers. In the remainder of this paper, further perceptual data suggests that discriminatory acts within TESOL are influential on these professionals' cognition and decisionmaking.
The Influence of Discrimination within TESOL
In order to address RQ3 (i.e., what are the effects of these practices, if any, on these professionals' identity, emotions perceptions, self-concepts, and decision-making?), these remaining sections provide evidence which suggests, as mentioned previously, that discrimination within TESOL influences the professionals' identity, perceptions of the profession, and decision-making, as summarised in Table 2 .
As shown in Table 2 , the majority of the participants' responses (38.6%) suggested that the discriminatory 
Lack of Confidence, Low Self-esteem, Demotivation, and Frustration
As shown in Table 2 , the majority of responses suggested that the discriminatory practices were perceived to influence the participants' emotions. What is interesting again is that these participants' feelings led them to question the effectiveness of their teaching activities, as suggested in "it is pointless to plan a class because they will not appreciate it" and "why would be the reason to plan a good class?" In Extract 25, Participant 41
claims that these feelings led her to question her decision of having taken a teacher training programme.
Resignation and Unemployment
As discussed previously, 18 18.1% (8) 15.9% (7) 13.6% (6) 9.0% (4) 4.5% ( So far, the perceptual data have suggested that the perceived discriminatory practices had a negative impact on the participants' self-perceptions, perception of their teaching activities, decision-making, and job opportunities. However, there were other responses which suggest that these practices did not influence at all, or they had positive effects on the participants' perceptions and some decisions related to their teaching activities.
Positive Effects on their Identity and Decisions
As shown in Extract 32, the discrimination perceived by Participant 31 has led her and other colleagues to take agentive actions against discrimination. Extract 31 suggests that the discrimination concerning the non-native status of her pronunciation led her to reconsider her L2 skills and characteristics, as evident in "I will always speak and pronounce words as a person that speaks Spanish because it is my native language."
In sum, the discriminatory acts were felt to play an influential role in the participants' identity, perceptions of teaching activities, and decision-making concerning their teaching careers. This evidence suggests that the discriminatory acts within TESOL are highly influential and impact in complex ways, ranging from no effects, negative feelings, such as lack of confidence, low self-esteem, d e m o t i v a t i o n a n d f r u s t r a t i o n, r e s i g n a t i o n o r unemployment, to positive effects. Again, it was not possible to corroborate how the discriminatory practices actually influenced their teaching identity and activities.
However, taken together the findings of this study, the argument is that 1) discrimination within TESOL is still alive, 2) its nature goes beyond linguistic aspects, and 3) it potentially influences the TESOL professionals' identity, perceptions of their teaching activities, and teaching decisions in complex ways.
Conclusion
The primary aim of the study was to explore the frequency and range of discriminatory acts that the professionals 
RESEARCH PAPERS
ways, ranging from no effects, negative feelings, unemployment, to positive effects.
Throughout this paper, the data was carefully treated because the discriminatory practices were based on the participants' perceptions, and the fact that discrimination is mostly disguised or hard to be overtly noticed. In order to continue raising awareness, there is need to conduct further research. A further study could explore the frequency, nature, and influence of discrimination within TESOL involving the whole language educational community, that is, students, teachers, and administrators to have a more accurate picture of the discrimination within the TESOL profession. It would also be enlightening to validate in large-scale research project the influence of discrimination within TESOL on professionals' identity and decisions regarding their teaching practices. However, the study has some way towards gaining further understanding of the discriminatory acts that professionals experience within TESOL. Taken together, the findings of this study suggest that discrimination within TESOL is still alive, and potentially influences the teaching careers of thousands of EFL teachers which dominate the field. It is hoped that this study raises awareness amongst the whole TESOL community which involves students, teachers, administrators and employers. Once this whole community is aware of these discriminatory practices, principles, and position statements can then be effectively implemented with a view to eradicating discriminatory acts within TESOL.
